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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	159

	Proportion (%) of pupil premium eligible pupils
	16%

	Academic year/years that our current pupil premium strategy plan covers 
	2024-2027

	Date this statement was published
	December 2024

	Date on which it will be reviewed
	December 2025

	Statement authorised by
	Amy Arnold - HT

	Pupil premium lead
	Amy Arnold

	Governor / Trustee lead
	James Milne


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£43,845

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£43,845


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	When making decisions about Pupil Premium, it is important to consider the context of our school and our pupils together with the challenges faced.
Context:
We recognise that “Disadvantaged” can include, but limited to the following:
· Free School Meals (FSM), 
· Pupil Premium Grant (PPG), 
· Children in Care (CiC) / Looked After Children (LAC) / Previously Looked After Children (PLAC) 
· boys with absent fathers; 
· one-parent families; 
· those with serious safeguarding concerns,
· those families “just about managing” etc. 
· families who are rurally isolated

Our pupils’ needs drive our strategy. Equity for all pupils is at the heart of our strategy. We also understand that this strategy is a process, not an event and it affects every individual differently. Our intention is that our strategy will also benefit the non-disadvantaged pupils alongside their disadvantaged peers. We have been working with Marc Rowland looking at rural disadvantage; this has influenced our strategy development.

Our aim is that every pupil, irrespective of background, feels that they belong to the Barnham School family and that they are ready to learn, flourish and achieve their full potential. We strive to support our pupils to become confident, articulate and ambitious individuals. In order to do this, we recognise that language plays an enormous part in the attainment gap. Language is key to success. 
Our ambition is therefore for all children to become good readers and to develop high quality oracy skills with a rapidly growing vocabulary. Across the country, there is a reading deficit (DfE 2017: only 31% of children read daily at home.) We therefore prioritise reading across the school - both as a skill and as a pleasurable activity. 
We have identified that the main challenges experienced by our most disadvantaged pupils include: 
· SEMH needs, including anxiety and adverse childhood experiences 
· Complex family situations and safeguarding concerns
· Gaps in learning, exacerbated by school closures. Cognitive difficulties are observed to impact on engagement and learning
· Language and communication difficulties
· Provision of basic needs

Every interaction matters! If children feel safe, valued and cherished, they will be more likely to be ready to learn. 
We therefore aim to develop strong relationships across the school (adult to pupil; pupil to pupil and adult to adult.) Our whole school therapeutic approach to supporting pupils aims to provide a consistent approach when adults deal with behaviour incidents. 
We have a Family Support Practitioner (FSP) who is also an Alternate Designated Safeguarding Lead and licensed Thrive practitioner. The role includes providing support to pupils and their families, therapeutic interventions, as well as dealing with any multi-agency issues.  We actively promote and encourage outdoor learning, across our curriculum, including forest School sessions, which are recognised for supporting the emotional wellbeing of all pupils.
At Barnham CEVCP, we believe that together with good pastoral care, inclusive teaching and learning is the best lever for tackling disadvantage. Given the needs of our pupils, we provide CPD, and support to all staff in order to achieve this. We strive to have a learning-led approach using diagnostic assessment, live feedback and the development of additional adults. In classrooms from EYFS to Year 6, there is explicit teaching of reading as well as celebrating the enjoyment of it. We have introduced strategies to develop vocabulary in teaching across our curriculum. In class, we strive to have high expectations for all. Teaching and learning opportunities aim to meet the needs of all pupils  through:
· scaffolds, 
· adult support, 
· development of subject-specific vocabulary,
· modelling, 
· questioning, 
· peer collaboration and discussions,
· retrieval practice, 
· live marking and feedback, 
· building strong relationships (SEMH)
Our strategy is also integral to wider school plans for ensuring each child achieves their best, notably in its targeted support through a myriad of skilled staff who provide evidence-based interventions to ensure children both keep up and catch up, ensuring any gaps are identified and closed as quickly as possible.
· In summary, the approaches we have adopted complement each other to help ALL of our pupils excel, irrespective of socio-economic disadvantage. We have developed a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what each child can achieve, we consistently have discussions as a team, drawing on expertise of different staff members to design support best matched to individual pupil’s holistic needs.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Observations and Thrive assessments have shown that a number of pupils,, including disadvantaged pupils have a range of social and emotional needs. Resilience has been observed to be a key priority across the whole school, along with support for emotional overload and regulation and processing adverse childhood experiences. These needs have resulted in an increase in nurture support and Thrive activities, along with specialist CBT support.

	2
	Assessment data, No More Marking comparative judgements and internal moderation has indicated that writing is a whole school priority, particularly for pupils with SEND (56% below ARE) and disadvantaged (52% below ARE) pupils. 
Stamina, punctuation and spelling are the areas identified that pupils require additional support and repetition in order to master.

	3
	Language and communication needs, including vocabulary knowledge. Assessments with children show that a high number of children, including disadvantaged pupils have underdeveloped oral language skills and limited vocabulary acquisition. Only 40% of our pupil premium children joined in Reception, this results in a decrease in the window available to ensure rapid early language acquisition.

	4
	A number of parents are struggling to provide their children with some basic physical needs such as adequate sleep, breakfast, which can impact on children’s engagement with their learning and levels of concentration. Attendance will improve as a result of family support.

	[bookmark: _Toc443397160]5
	Observations in class, pupil perceptions and a review of school data identify a challenge for some children’s engagement with their learning, a lack of wider experiences and lower attendance.  Whilst the attendance gap between PP and Non PP pupils has closed in recent years, it is still aprx.  1%.




Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Enhanced social and emotional wellbeing for children, supports greater resilience, ability to recognise emotions, seek support and deploy known strategies to support regulation. 
	Observations, discussions (inc. parents, external professionals, staff and pupils), pupils perceptions and assessed outcomes from Thrive termly assessments demonstrate:

· Children are able to use the zones of regulation strategies to communicate and seek support if needed.
· Thrive assessments across the school show positive impact on pupils’ emotional wellbeing. 
· Reduced passivity – an increase in engagement in learning across all curriculum areas 
· Children display greater regulation and co-regulation, they are more able to handle frustrations and manage impulsivity.
Children show greater metacognitive skills in their learning, including greater levels of independence and resilience.

	Improved writing outcomes with pupils showing greater writing stamina and are able to improve their writing by demonstrating accurate sentence punctuation, accuracy, variation and coherence.
	Writing moderation and book looks show an improvement in: 
· Transcription skills – handwriting, spelling, sentence writing 
· Accurate sentence punctuation in all pieces of writing. 
· Confident use of ambitious vocabulary 
· Children’s ability to write at length with consistency and coherence. 
· Children use age-related sentence structures correctly and appropriately 
Children are able to plan, draft, revise and edit their writing with greater independence.

	Improved oral language skills and vocabulary acquisition across all year groups.  This will create the bedrock to enable all pupils to be effective communicators, verbally and through their writing.  
In turn developing feelings of self-worth, self belief and confidence. 
	Language assessments and observations of oral interactions indicate children can: 
· listen and respond appropriately 
· use appropriate expression and oral communication skills 
· demonstrate improved understanding and use of vocabulary in class discussions in turn this will impact on the quality of their writing across the curriculum 


	Children have a safe, warm home environment, with all basic living essentials such as beds, furniture to store clothing and food in the cupboards.
	Through observations and daily interactions it will be evident:

· Families know where to go for support both within school and external agencies
· Focused involvement from Family Support Practitioner demonstrates imp

Children and parents know how and where to go for support. Evidenced by family support practitioner involvement, timely support from other agencies and increased attendance.




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £31,780
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	To ensure that all staff  understand the 
barriers to learning, including gaps in learning, and to plan, implement and monitor a programme of targeted support to address identified needs and address gaps in learning.

Assessment and identification:
To purchase and use bespoke assessments to identify specific needs and gaps in learning in reading, writing, spelling and maths, which will inform support and interventions.

Intervention support:
· Bespoke interventions / provision plans in place to ensure the school meets the needs of each child. Aspects are identified within gaps analysis and are addressed through individual/small group interventions.

· Teaching Assistant led interventions put in place including:  Numberstacks or Dynamo Maths – dependent on assessment outcomes. 
Dyslexia Gold, Herts Fluency and Beat Dyslexia

· Additional allocated Teaching As are trained to be deployed to support identified children in small group/ 1:1 in some classes, with identified children. 
	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF

EEF Maximising Impact of Teaching Assistants:
Research which focuses on teaching assistants who provide one to one or small group support shows a stronger positive benefit of between three and five additional months on average. 

One to one tuition | EEF (educationendowmentfoundation.org.uk)


	2,3

	Implementation of the curriculum: ensuring a good quality of education is provided to all - including the most disadvantaged - through recruitment and retention.  Ensuring an effective teacher is in front of every class and that every teacher is supported to keep improving. 

CPD Programme:
· To implement a bespoke training programme for teaching and support staff in order to address identified needs and impact on whole class quality for teaching with a focus on cognitive difficulties
· To carry out an audit of staff needs aligned with pupil progress meetings and identified needs in new cohorts to plan CPD programme.
· To continue to develop the implementation of Instructional Coaching through staff training in order to ensure that explain and modelling strategies are fully embedded and support high quality teaching and learning strategies.
Phonics:
To ensure that training for Little Wandle phonics is delivered to all staff delivering phonics, along with TA involved in keep up / catch up groups. This will ensure Little Wandle is delivered effectively and consistently; maintaining the school’s high quality teaching and outcomes in phonics.

	“Addressing Educational Disadvantage In Schools and Colleges: The Essex Way” edited by Marc Rowland
ISBN 978-1-913622-45-9

Feedback;
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

Teachers and TAs will receive bespoke training to understand and implement strategies that meet identified needs, ensure engagement in whole class learning and ensure progress from individual starting points.

50% of PP funded children have a learning need/ cognitive difficulty.




	2,3



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £12,900
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Identification of and support for language and communication needs :  
· Specialist Speech and Language TA to use Language Link 
to screen all pupils in EYFS and Key Stage One and identified pupils in KS2 
 
· Weekly bespoke Language Link programmes put in place to address identified areas of need from 
Language Link assessments, which include vocabulary acquisition, naming, describing, retelling and justifying language skills, and receptive language skills. 
 
 
 
	A number of pupils, from across all key stages,  have weak language and communication skills. 
 
Oral language is often called a "bedrock" of reading and writing. Children with poor language skills struggle across many areas. The impact of having poor spoken language affects educational outcomes, social relationships, employability and places young people at risk of poor mental health and offending. “Good communication is one of the most important skills anyone could have.” (I Can Trust) 
 
The Sutton Trust/EEF teaching and learning toolkit entry for oral language interventions assesses them as high impact for very low cost, with a strong evidence base. It also highlights the importance of these interventions for young people from lower socio-economic backgrounds, given evidence that they are more likely to be behind in these skills than their peers. 
https://www.suttontrust.com/wp-
content/uploads/2024/10/Life-Lessons-2024-1.pdf  
 
There is a strong evidence base that suggests oral language interventions, including dialogic activities such as highquality classroom discussion, are inexpensive to implement with high impacts on reading: 
Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF 
EEF Self Regulation and Metacognition Guidance Report: 
Recommendation 5: Promote and develop metacognitive talk in the classroom 
	1,3,5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £5,600
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Boost pupils’ self-esteem, self confidence and resilience through the school’s Early Help strategies,  Thrive Approach and bespoke support from our FSP. 
· Ongoing Thrive training and supervision for FSP 
· Ongoing assessment of need through PP barrier analysis, Boxall Profile resources and Anna Freud Foundation pupil perception surveys – with a focus on resilience.
· Weekly Thrive individual / group sessions in place for identified children after assessment and monitoring 
· Review and evaluate 
provision in line with EEF ‘Improving Social and Emotional Learning in primary Schools’  

	Sutton Trust Life Lessons report 2024; https://www.suttontrust.com/wp-
content/uploads/2024/10/Life-Lessons-2024-1.pdf  Children learn better and are happier in school if their emotional needs are also addressed. This programme is an educational psychology led intervention for promoting the emotional wellbeing of children and young people. 
 
EEF ‘Improving Social and Emotional Learning in Primary Schools’ Guidance Report cite extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life. Further positive impact links to positive classroom climate, improved relationships and less disruptive behaviours. 
Recommendation 1: Teach SEL skills explicitly https://educationendowmentfoundation.org.uk/educationevidence/guidance-reports/primary-sel 

[image: ]

Maslow’s Hierachy of needs reminds us that before children can achieve their full potential, their emotional and social needs have to be met and they need to feel that they belong, are valued and safe. 
Thrive Approach and bespoke SEL interventions ensure this happens for every child.

	1,5



Total budgeted cost: £50,280
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	
EYFS Outcomes vs Suffolk Outcomes (Disadvantaged)
Outcomes were broadly in line with Suffolk averages. 
Communcation and Langauge and Understanding the World were lower than Suffolk averages, this is reflected in the strategy and provision detailed in this plan.
[image: ]
Phonics Screening Check – Year 1 
Statistically not relevant due to extremely low numbers
Year 6 Outcomes – SATs compared to Suffolk Averages (Disadvantaged)
Our disadvantaged pupils in Year 6 achieved exceptional results, far exceeding national averages (of all pupils) 
[image: ]
The intended outcomes were achieved from the previous Pupil Premium strategy statement as shown by the Year 6 outcomes; highlighting that to secure deep and retained learning it takes a methodical approach, building on prior learning to ensure commitment to long-term memory.


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	Thrive Approach
	

	Numberstacks
	

	Dyslexia Gold
	


Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	· Bespoke Family Support Practitioner Support particularly focussed on times of deployment.
· Thrive group and class sessions to address specific social and emotional strands identified
· Small group intervention support for any gaps identified in learning, across all curriculum areas

	The impact of that spending on service pupil premium eligible pupils

	
Year 4 Outcomes
1 child 24/25 MTC checks 
Year 6 Outcomes
3 Service Children – 100% combined Reading, Writing, Maths outcome




Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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